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ABSTRACT 

The four essays in this collection provide guidelines 
for parents and teachers in educating children. The first essay, 
"Parents, the Pupil, and the School Curriculum^** describes selected 
ways parents nay help pupils to achieve in the school curriculun. 
"Objec^rves of the School, the Pupil, and Parents** discusses the need 
for te; Jhers to plan educational objectives that include 
problen-solving skills, creative thinking, critical thinking, and the 
ability to get along well with others as well as to understand the 
subject natter. *'Parent-Teacher Conferences and the Child** focuses on 
what questions parents night wish to ask about their child in a 
parent-teach<9r conference.' The final essay, ** Report Cards, the 
Student, and Parents,** discusses the different ^ssible 
interpretations of grades, the advantages and disadvantages to 
schools of issuing report cards, and the benefits of using 
parent^teacher conferences instead of report cards. (CB) 
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PAKErrj'jt, THi: ruiaL, and thk school cOhhtculi^vI 

Responsible parents are concerned about their child* s progress in school. 
These parents, no doubt, vender hov they may become more actively involved in 
the achiever.ent of their children in the school-class setting. Which are selected 
waj^s in which parents may help pupils to achieve well in the school curriculum? 

Gxiiding Pupil Achi-evement 

TJie following ways, among others, are important for parents to aid their 
children to achieve optimally in the school-class setting: 

1. J-e certain that physiological needs to pupils are beinp n.et. Thus., 
proper feed, rlothinr, shelter, and rest !niist be provided in the hone setting- in 
crdcr that pupils can do their best in diverse curriculum area? ir. the school 
settinf. nardly oar. pupils achieve to their optimum in school if &r-y cf the pre- 
viously rienticnei physiolofjical needs have not been met adequately. 

2. Help pupils feel secure and loved in the home setting:. This vill aid 
pupils In devfacpinr feelin^rs of belonging: in the home. These feelir.rs should 
have much transfer value when thinking of what a child needs in the home as well 
as in the school-class setting. 

3. ■ Shov interest in the child's school vork. Pupils, in nar^' situations 
wish to Fi.are tr.ei: profiress and vork in school vith parents. 3e a »ood listener 
ir. these situatior.3 ! Do not ridicule or !:.ii-ij'i::;e a child'r vori'. Ir. ::chcol. P.athe 
five praise for ir.proved vork in school. i 

I. Cor.ful-t at rec'Jlar intervals with the teacher (or teachers' a? to progres 
made in school hy your child. If the pupil is experiencing -difficulty , find out 
vhat you (the parent) can do to help. The home and the school must work together 
to devflop the l>est curriculum for each pupil. 

5. Provide an appropriate place for the child to complete licnework activitle 



This area should be relatively qiiiet, comfortable, and* conducive to completinE; 
homework, project s» 

6. Take children on ^rxcuroions to museun©, a farm, and other places of 
educational interept. These exj^rlences may veil provide background information 
for pupil? directly or indirectly related to school work. 

7. Set a model for pupils in the area of reading by taking time to engage 
in this enjoyable and profitable eacperience. Help pupils check out relevant 
reading materials fl:om the public library. Have axiqjle reading materials in 
the home setting. Children may be read to, as veil as read content from these 
books on their own when readiness is in evidence* 

I* 

8; Speak I^ositively about the efforts of the teacher (or teachers) involved 
in teaching your- (the parents) children. Deficiencies in providing for individual 
diflFerences in the school-class setting should be discussed vith the involved 
teachers and the principal. 

In Closing 

The hone and the school need to work together to provide the best cixrriculun 
possible for each pupil. ^ There is much, of couj^*--", that the hone can do to aid each 
pupil to achieve optimal development in the sc — d-class setting. Heeds of pupils 
need to be identified and fulfilled. Tnese include psychological, physiological, 
and knovledge needs. 
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OBJECTIVES OF THE SCHOOL, THE PUPIL. AND PARENTS 

Oblect<ves, whether they are written down by the teacher or not, represent 
the direction pupils tmy behave as a result of instruction. Thus, objectives 
state what kinds of behavior It^amers nay ultimately exhibit after inter- 
acting %^th selected learning activities. 

Teachers need to select objectives carefully which pui)ils are to achieve. 
Too frequently, textbooks determine what students are to learn. The teacher 
very often -assigns selected pages for pupils to read followed by discussion 
of major ideas presented in these textbooks. The questions a*sk»d of 
students may require little more than giving Isolated facts as responses. 

Isolated facts that pupils learn in many situations may soon be for- 
gotten. It is Important that pupils ask questions and Identify problem areas. 
Learners can then gather information from a variety of learning activities, 
such as the use of audio-visual materials, reading materials, and other refer- 
er.ce sources in gettini^ answers to these questions or problems. While 
gathering information to solve questions or problems, pupils need to think 
critically by separating facts from opinions, and accurate statements from 
Inaccurate statements. New or relevant solutions need to be sought to 
important questions and problems; thus. creative thinking is involved In 
ongoing learning activities. 



Wliirh Objectives Are Relevant I'or Tuplls to Achieve? 

It Is difficult to determine precisely what kind of behavior Is desired 
within pupils. Previously, it was stated that problem solving^ critical think*- 
ing and crt*ative thinking are l^ortant Skoals in teaching-learning situ- • 
atioas. Each huoan being has problexas to solve such as how to earn an 
adequate income, how to get along well with others, and how to use one's 
abilities in life, among others. To solve these and other problems, one must 
obtain as much information as possible. The informat,ion will need to be sorted 
in terms of desirable versus undesirable solutions* Thus, critical thinking 
is involved. Finally, a creative solution needs to be developed in attempting 
to solve the indentified problem. Too frequently^ solutions which have 
worked for others in similar situations do not work for a specific, unique 
problem. It is no wonder then that problem solving, critical thinking, and 
creative thinking should be relevant objectives in the school curriculum. 

It certainly is important for individuals to get along well vith others 
In society. Too frequently, teachers stress control over pupils, a rigid ' 
classroom environment, and subject matter learnings so that little or n6 tln^ 
Is available to help pupils develop well socially » Proper social; development 
of all pupils Is an important objective to stress in the school setting* 

Values clarification has become an Important objective in many schools 
in the United States. There certainly are many diverse values that indivi- 
duals live by. It is very important to develop a positive workable value 
system for each individual. Values guide individuals in the making of 
choices or decisions in every day living. By observing human beings, one 
can infer to soa^ extent the value system that is in operation pertaining to 
decisions that are made. Teachers cannot dictate values to students. 
Students in many cases have rebelled against this approach or have not 
accepted these dictated values aa b?ing Important or relevant. Rather, 
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Htitdvnts arc tMiiwuraRiHl to vU-w^ exprt-sK, ami rrlticailv cxamftu* dlvi-rnv 
valui*H and dcvt'lop conclusionn which they can accept and give positive direc- 
tlon in life. 

As was stated previously, many teachers are concerned largely with 
subject Mtter learnings that students obtain in the different curriculun 
areas within the school setting. It is important for learners to achieve 
.relevant factSt main ideas, concepts^ and generalizations. Selected 
educators ha\^ felt it is an exceedingly dlfficXilt task tb determine what 
content in the different curriculum areas ts inportant to learn. Sone have 
even gone as far as to say that one body of content is as important as another 
body of content in a specific curriculum area. These educators could stress 
problem solving, critical thinking, creative thinking, and g<#^ human relations 
pertaining to content that would Interest learners vlthin a fliven subject 
matter area. Pupils here, of course, would be gaining facts, concepts, main 
ideas, and. generalizations; however, being able to use skills in thinking and 
getting along well with others would be more important in terms of objectives 
for pupils to achieve. There are, of course, educators who feel that subject 
matter learnings which students are to gain can be identified in terms of 
relevant content. Thefce learnings then may become more inportant objectives 
for pupils to achieve as compared to pupils developing well socially and 
becoming proficient thinkers. 

<« 

In Summary . 

It is important- for pupils to achieve objectives pertaining to problem 
solving skills, creative thinking, and critical thinking. It is also im- 
portant for individuals to get along well with others as well as possess 
a positive set of values. Relevant subject natter learnings sl^ould be 
identified in different curriculum areas by teachers and supervisors; 
pupils should be guided in acquiring these learnings. 
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PARENT-TEACHER CONFERENCES AND THE CHILD 

Parents of children need to have an adequate number of conferences with 
the teacher during any given school year. These conderences can be held any 
tine during the school year when the tine Is suitable to both parent^ and the 
teacher. Parents nay come to the school -class setting for these conferences. 
Conferences can also be held In the hoaie setting or another suitable place. The 
use of the telephone Is an efficient means. In many situations, to confer about 
a child's progress, ftutual respect Is important toward participants In these 
conferences by Involved Individuals. The home and the schooj must work together 
to develop the best curriculum possible for each child! 

The Agenda and Parent-Teacher Conferences 

9 

An agenda merely pertains to itefns thatmaybe discussed In a parent- 
teacher conference. The teacher or teachers usually will have «pec1dl Items to 
discuss In the conference setting. The parent or parents should also make 
Significant contributions in these conferences. What might parents wish to dis- 
cuss In a conference with the teacher? . 

1. Hew well the child Is achieving In each currlculimi area, such as reading 
and the language arts, social studies, science, and mathematics. The 
parent should ask to Examine completed work of the pupil. Questions 
may be raised by the /parent In terms of why a child Is making specific 
kinrfs of errors, for example. In mathematics and In spelling. 

Parents should definitely ask what they can do wO help their children 
achieve at an optimal level. 

2. How eell the child Is developing enotlonally. If a child, for example, 
' does not like the social studies curriculum, as being presently empha- 
sized, this should be discussed with the teacher. Parents and the 
teacher then need to diagnose what a child specifically does not like 
about ongoing units of study In the social studies. 

A, Is an<excess1ve amount of reading required to gain ideas In 
the social studies^ snd yet the Involved learner does not like 
to read? 

B. Are the learning activities boring for a pupllf/ Learners should 
experience a variety of activities Including the use of audio- 
visual materials as weU as listening, speaking, dramatizing, 
contructing, participating In art work, and reading activities. 
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C. Are pupils expected to be unreal Istlcally quiet during. the time 

socUl studies Is taught? ^ 
0. Is It difficult for learners to get along well with classmates? 
E. Are workbooks and duplicated worksheetS£ut111zed excessively In 
ongoing social studies units? 

The teacher and parents must attempt to pinpoint what a pupil does not 
like in a specific curriculum area and work In the direction of helping 
each learner to achieve optimal development. 

There Is much that parents can do to help, their children like a cur> 
riculum area. suCh as social studies. 

A. Parents can discuss television and radio newscasts with thildren 
when the latter are ready for these learnings. 

B. Fascinating, Interesting library books dealfhg with diverse foreign 
countries and peopTf should be available for reading by the child 
In the home setting. These may be purchased and/or checked out 
free from a school library as well as a public library. 

C. Parents need to show Interest -In content being studied by their , 
children In the school -class setting. 

3. Parents may also dfscuss with the teacher how well a child is developing 
socla^y. 

4 

Pk. Does the child loteract well with others In the school lunchroom. 
In committee work. In the class setting. In large group Instruc- 
,t1on, as well as on the playground? ~ ^ 

B. Is there evidence that the child feels good about himself or 

herself In terms of that which is experienced In the total school 
environment? 

It is important to gain Information on Row w^ll the child Is developing 
physically. Each pupil In order to feel well'and achieve optlmall 
n&fcds to have adequate nutritious food, ample sleep, proper clo6h1n«i, 
and experience a confortable learning environment In the home and 
school -class setting. The teacher imist accept each pupil as a himan 
being having much worth and guide learners individually to achieve as 
well as possible In all curriculum areas within the framework of the 
school's environment. The learner needs to experience learning acti- 
vities where a quiet envlrorMnent Is needed, such as In the area of 
reading. Pupils shoulsd also experience activities where movement and 
motion are involved, such as in construction activities, dramatizations, 
and the playing of games. 

In Closing 

The heme and the school must work. together to provide the best curriculum 
possible for each pupil. Input from parent-teacher conferences can do much to, 
help a learner achieve optimally in each curriculum area In the school-class 
setting. 
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REPORT CARDS, THE STUDENT, AND PARENTS 



Wh«n report cards are Issued at selected intervals # anmlety In the atudent 

• '(41 

and parents stay l>e an end result. The student » of course, generally doe.sf nolf 
like to reveal "0" and "F" grades tolparents. Peirliaps, the student even feels 
reserved about showing "C" grades in tde hose setting. Students and parents, 
of course, are happy. to notice high grades on a report card. Thin Is only 
natural. 

\ 

Diverse Interpretations of Grades 

• ■ \ 
Any grade on a report ^ard cafl be interpreted in many ways: \ 

\ 

1. Do the top achlevters get "A" ^radet;, foUoWid^ the nert bes^ achievers 
getting "B" grades, and so on dovm the line with a certain nuii^cr of 
.students ubjtaining "F" grades? \ 

2. Art- students graded on the baslji'ol otfort rt!f;»rdU-s« of Imw v(el\ they 
coinpete with others? Thus, a s^pw Juarner could obtain "A" grades due 
to effort. - ^ 

« . ' ■ 

3. If a student, for exasiple, gets an "A" grade la ^social studies, what 
does this aiean?. Is the student being graded on <a) test results, 

(b) contribut loins sisdc in clasB, (c) critical and creative thinking as 
well as problesi solving skills.(d) being a cooperative individual, 
and/or (e) being a likeable pcrsrfn? 

4. the checklist approach in reporting pupil progress is equally subjective 
Here the teachet checks student achievoMent in aueh areas as completing 
work on tisie, being considerate of others, working well independently, 
and working up to capacity in learning. For exai^le, how does a teacher 

0 know if a child is achieving vp to his potential? 

There certainly are advantages aii<l disadvantages Ir a schiwl system issuln}* 

report cards at selected Intervals. Advantages include the following: 

1. It represents one approach iri reporting pupil progress to parents.' 

2 Parents ca'n get sosic general ideas as to how well their children are 
achieving in scfM>ol. 

A conference say be scheduled with teachers pertaining to grades student 
received on the report card and then %*ork with instructors towatd an 
improved curriculum. 
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11. 

There xre echrol systaMS Cliat heve done away with the issuing of report cards 
as a aeans of re|K>rtl^ pupil progress to parents. (Other school systens realise 
their limitations.) There are iMny reasons for this decision. 

1. The giving of grades on report cards does not coosBunieate to parents 
how well pupils are achieving in school. 

2. Individual grades on report cards can be interpreted by parents in sumy 
different ways as to their oeaning. 

3. Parents and students May develop negative attitudes toward the school 
setting if low ersdes are in evidence on report cards. 

4. .Parents may withhold selected privil^es fron students if the latter 
does not '^iMUisure up" in tenes of grades received. (Perhaps, the student 

cannot achieve at a higher rate due to capacity or ability to learn.) 

« 

5. Grades are arbitrarily given. For exanple, if grades are given based 
on test results, the teacher can «;;rlte relatively easy test items with 
students getting a hi^ percent 'of responses correct. The teacher could 

* also write very ccmq>lex tests and the percent of items gotten correct 
by students would be low in general. There are many relevant learnings 
that pupils §kt i^ich cannot be measured in testing situations such as 
positive attitudes toward learning. 

* Important Factors to Consider in Reporting Pupil Progress 
When evaluating pupil achievement, the mout inqwftant factor, no dotibt , t» 

I 

.that students enjoy learning. If pupils Like to learn in all curriculum areas, 
then they should be achieving to their optimimi potential In social studies, 
science, mathematics, language arts, ami other curriculum areas in the school 
setting. 

When pupils enjoy relevant learning activities in the different curricultmi 
areas, successful achievers will be in evidence. All individuals basically 
desire- t9 be successful. Students In the school setting should feel successful. 
If ^ect«>d sludents obtain low grades on report cards, teacher proTiclency 
in teaching is actually being evaluated. Do these teachers have difficulty 
in providing for individuaTlrifferences so that all sttwlents may learn as much 
as possible in different curricul^ areas within t*-- school setting? It certainly 
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wastes the t«ach«r*s time sr well as th# students If the latter Is not interested 
and does not sem purpose in learning* 

Thua« it ia difficult to report pupil progresa to parenta through the laaisif^ 
of report carda* Thia repreaenta a one*-iray atreet of coeminication * from the 
teacher and achool to parenta* A t^fO'^Bj street of c uM i iiu nication ia better 
auch aa uaing pa rent -teacher a>nfer«ices to evaluate student achieveiBent. In 
a positive, relaxed environment, the teacher and parents may assess pupil 
achievement in the folloiring areas: 

1. being intereated ami perceiving purpose in learning. 

2. feeling successful in leamiiq{. 
3« having an inward desire* to learn* 



